
 
TENURE NARRATIVE  

Christopher Boulton  

I applied to the University of  Tampa back in 2011 because the position offered me a 
unique opportunity to both work at a school that valued internationalism and to teach within a 
department that combined creative media practice with critical media studies. Today, after five 
years of  teaching, service, student involvement, and scholarship, I believe this position remains a 
great fit for my experience abroad, production background, and research agenda. For instance, 
since arriving at UT, and with the support of  the International Programs Office, I have 
successfully proposed and led three international travel courses. In 2014, I took my COMH 212: 
Social Justice Communication students to Cuenca, Ecuador (where I had previously lived for two 
years) to make short documentaries about local environmental and public housing organizations. 
In 2016, a new section of  the course traveled with me to Marrakech, Morocco to film a women’s 
empowerment center and storytelling collective. Then, in 2017, and with the support of  my 
departmental colleagues, I led the first travel version of  COM 224: Mass Media & Society to 
Havana, Cuba where my students conducted cross-cultural comparative analyses of  
commercially-driven vs. state-run mass media systems. The inquiry-based experiential approach 
of  these three courses reflects the central principles of  UT’s current “learning by doing” QEP 
and, when taken together, provide a snapshot of  how the University of  Tampa’s Department of  
Communication has nurtured my development as an instructor of  both creative media practices 
and critical media studies. In what follows, I will summarize how my past accomplishments with 
students, service, and research suggest a future trajectory as a tenured Associate Professor of  
Communication at the University of  Tampa. 

TEACHING 
I came to the University of  Tampa with a long history of  teaching. I taught English and 

filmmaking in Ecuador from 1998-2000 and taught first-year writing, television production, film 
history, and media studies at UMass, Amherst and Westfield State University from 2004-10. Even 
so, I made several improvements to my teaching during my first two years at the University of  
Tampa. Early on, I realized that the Socratic method of  my graduate school seminars had shaped 
my pedagogy to overestimate students’ ability to show up to class ready to discuss the assigned 
text. My students needed more structure and explicit learning objectives along with frequent 
illustrations and reminders of  what they were, in fact, learning. In response, I began framing my 
COM 224: Mass Media & Society class sessions with a central theme, key vocabulary, and question 
of  the day that connected course material to everyday life. In COM: 313 Studio TV I, a television 
production course, I observed that any single student could create a “weak link” in the crew and 
thereby jeopardize another’s final project, so I developed individual equipment certifications and 
built in more time for rehearsals. In general, and across several classes, I began distributing 
grading rubrics and examples of  successful assignments in advance so my students would know 
exactly what I expected from them. I improved other courses by adding more individual time with 
students, more non-graded outcome assessments, and a crescendo of  assignments from low 
stakes to increasing independence, creativity, and rigor. In both my studies and production classes, 
I began making students more accountable to feedback by requiring them, at every stage of  
revision, to describe, in detail, both the comments they received and how their latest draft/cut 
addressed them. Similarly, I encouraged my students to revise not just for me, but also for their 
peers and beyond through extracurricular publication and exhibition venues such as film festivals, 
radio programs, and public blog posts. In addition, and in the spirit of  “learning by doing,” I 
brought in guest “doers” such as Eric Deggans (author of  the assigned book Racebaiter) and 
Brenda Rusnak (Executive Producer of  the documentary Cyber-Seniors) and led field trips to the 
studios of  WEDU (PBS) and WFLA (NBC) and Daytime. 
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At the pre-tenure stage, my Dean described my teaching as demanding, effective, and well- 
regarded. He noted that my evaluations consistently fell above medians on a range of  measures 
and that my courses were taught at both the core and upper levels and included subjects such as 
film, film studies, honors, and travel courses. He also observed that my approach emphasized 
students’ self-direction, reflection, and growth. My department’s Tenure and Promotion 
Committee commented that, as an instructor at UT, I brought my background as both a media 
production professional and critical media industry studies scholar into the classroom through an 
“on-going process” of  self-reflection and “a pedagogy of  constant improvement” including 
experimentation, syllabus revision, and innovative assignments. They wrote about the breadth and 
depth of  my teaching, frequent use of  peer feedback, one-on-one meetings, and self-reflection, 
along with experiential and social-justice-oriented learning in off-campus settings. The committee 
advised me to continue to review and revise my courses and to teach more upper level critical 
courses. In response, I have now taught COM 475: Seminar in Critical Media Practice, COM 443: 
Communication and Cultural Studies (twice), COM 499: Senior Project (three times), and am 
scheduled to teach COM 470: Communication Research Methods in the Fall of  2017. 

After my pre-tenure review, I continued to seek out new ways to engage my students. For 
my HON 101: Pathways class, I took my class on a field trip to see "Big Blue Live" at the Tampa 
Theatre and Skyped in a guest speaker from a wild animal preserve to prepare students for an 
animal photo essay assignment exploring the tensions in nature documentary between scientific 
accuracy and the storytelling device of  anthropomorphism. For my COM 226: Introduction to 
Scriptwriting sections, I taught my students how to tell stories without words based on the Pixar 
films Wall•E and UP and hosted end of  semester award ceremonies to recognize each student’s 
unique achievements. I also assigned The Writer’s Journey by Christopher Vogler (based on Joseph 
Campbell’s Hero with a Thousand Faces) along with excerpts from Save the Cat by Blake Snyder 
and distributed formatting guides and grading rubrics for the students to use like check-lists 
before handing in their work. I relaunched COM 236: UTTV Practicum as exclusively dedicated to 
using smart phone production kits to see, shoot, and share campus news, created a promo, 
refreshed the the club’s social media presence across YouTube, Facebook, Instagram, and Twitter 
platforms (#UTTVSpartanNews), and doubled enrollment for Spring 2017. I also capped off  the 
Fall semester with a newscast that combined field packages with in-studio anchors and co-hosted 
a joint premiere screening with Prof. David Wheeler’s JOU 294: Broadcast Journalism class in Falk 
Theater. I designed and delivered a hybrid version of  COM 241: Sound, Image and Motion that 
combined face-to-face meetings (in- class lectures, reading quizzes, group critique sessions along 
with equipment demos, practice, and certifications) with online activities (self-paced textbook 
exercises, production assignments, and online forums for posting videos and individual peer-to-
peer evaluations). For both sections of  my COM 303: Studio TV I course, I brought in a local 
musician to perform live in studio for my students' music video assignment and arranged a 
SKYPE call with UT alum Jessica Borodin who directs live national broadcasts at QVC. For my 
COM 313: Documentary Production course, I focused on expository (narration-driven) television 
and observational (interviews + action) film and required students to pitch their films before 
shooting, plan a sequence depicting a process from start to finish, and then create to a visual 
assembly of  their most compelling images in order to convey the essential elements of  the story 
before adding interviews. For my summer 2015 section of  the course, I also gave students the 
opportunity to crew on the set of  Epic Chef  Showdown, a reality TV style cooking competition 
(based on the Food Network’s Chopped) shot at the Epicurean Kitchen Theatre. I expanded COM 
354: Internship in Communication by recruiting more local businesses to provide experiential 
learning opportunities for my students, supervising 72 internships at a variety of  host sites 
(ranging across video production, news media, education, sports, advertising, and marketing 
sectors), and establishing a 10-Step Internship Guide to both help facilitate the process of  
applying for credit and improve academic rigor by requiring students to submit learning objectives 
along with mid-term and final reports. I taught 13 sections of  COM 392: Independent Study in 

Boulton Tenure Narrative • Page   of   2 10



Communication on topics ranging from podcasts to viral videos. For my COM 443: 
Communication and Cultural Studies class, I taught concepts of  ideology and cultural hegemony 
through the production of  Straightforward, a theoretically-driven short film that, in the tradition 
of  The Twilight Zone, critiqued the present by imagining a parallel universe and alternate future. 
Straightforward later premiered at the Sunscreen Film Festival. In my COM 475: Critical Media 
Practice Seminar, I facilitated “learning by doing” and undergraduate research by challenging my 
students to produce The Identity Puzzle in conjunction with the local UT chapter and national 
office of  the Sustained Dialogue Institute Campus Network. And finally, I also taught 3 sections 
of  COM 499: Senior Project and two of  the students used their multimedia journalist web 
portfolio assignments to get a job upon graduation. 

There is one additional aspect of  my teaching that came up during my pre-tenure review 
that I would now like to address. While the College Tenure and Promotion Committee concurred 
with both my Department and Dean on several counts (engaging and demanding teaching, 
reflective self- improving pedagogy, experiential-learning related to the QEP, etc.), they also noted 
that my relatively modest grade distributions did not, in themselves, indicate that I challenged my 
students and, while recognizing that grades are not the only indicator of   rigor, the committee 
nevertheless suggested that I provide more contextual information. In response to this request, I 
have compiled a Quantitative Data Addendum to help summarize and visualize my grade 
distributions and evaluations along with a Qualitative Data Addendum that better represents some 
of  the particular examples of  students being challenged in my classes. Thus, I will only briefly 
summarize this data here. To take a deeper dive, please follow the links to the addenda above. 

Quantitative Evidence 
First, in terms of  the quantitative evidence, I was surprised to see that, despite making a 

concerted effort to grade students harder after my pre-tenure review, my distribution still leaned 
heavily towards the A and A/B range. There are a few potential contributing factors for this result 
that merit further explanation. One is that tougher grading may have led to more withdrawals thus 
weeding out students who would have gotten lower grades. This theory is supported by the data: 
while I only had 3 withdrawals before pre-tenure review which represented 1.04% of  all my 
grades, after pre-tenure review, withdrawals jumped to 12 or 3.44%. Another factor is that my 
HON 101/102: Pathways classes (which are only one credit, filled by mostly motivated Honors 
students, and use pass/fail assignments to encourage curiosity and camaraderie) typically get 
higher grades than my other classes and, after pre-tenure, the percentage of  my Pathways grades 
increased by 5%. Finally, my Spring 2017 section of  COM 236: UTTV Practicum also inflated the 
number of  A’s in my data. The reasons for this are complex and laid out in detail in the 
Quantitative Data Addendum, but suffice it to say that the A’s were granted as compensation for 
an an error in judgement on my part which resulted in a failed experiment in reviving the student 
leadership of  UTTV. I also ran two additional quantitive analyses of  my teaching based on my 
Class Climate evaluations. The first addressed the College Tenure and Promotion Committee’s 
request that I demonstrate how I challenge my students. This analysis found that every semester 
since my pre-tenure review, I have taught at least one course that has scored above Department 
and College averages (and often dramatically so) on both the 2.14 (“Professor challenged me to 
learn”) and the 2.15 (“The level at which this professor challenged me to learn”) indicators. The 
second analysis found that, in terms of  the overall helpfulness of  the course and professor, 
respectively, my averaged scores were higher than the CAL average for 7 out of  10 semesters. 

 
Qualitative Evidence 

As a qualitative researcher, I am also aware that numbers, while necessary for 
generalizability and probability, can also miss important details, variations, and particular 
individuals and situations. So, in order to provide a more qualitative perspective on my teaching, I 
have also pulled some comments from my Class Climate Evaluations. I will excerpt them here, but 
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to see them in context, please see the Qualitative Data Addendum. Students in Introduction to 
Scriptwriting, a writing intensive course, reported being “challenged but also motivated,” that 
“with each assignment, I was challenged to do even better than the last one,” and that “although I 
was not very good at writing scripts and getting good grades on them, when my professor was 
teaching, I think I was able to see some of  his thought process and enthusiasm when looking into 
scripts so that challenged me to think more into it and do better and I improved throughout the 
semester” (SP15 COM 226). In my UTTV Practicum course, which taught students how to 
produce TV news-style field packages, one student commented that they “enjoyed the challenge 
of  coming up with something new every week that was fun, new, and creative” while another 
noted that “he challenged us to learn” and “improve our videos and make them look even better” 
(SP16 COM 236). In Sound, Image and Motion, an introduction to video production, students 
commented that “the structure of  the class (quizzes, etc) prevented me from being lazy about 
learning” and “he would push what elements would have to be in our films that we'd be graded on 
which made the project more challenging” and that “the professor definitely put up a challenge 
during assignments” (SP13 COM 241). In the Documentary Tradition, a historical survey of  non-
fiction film, one student wrote that “Dr. Boulton was by far the ONLY professor to have 
challenged us as students. Which at the time was a pain in the butt, but now I am SO Thankful he 
did. Without that push I would have blanked out on half  of  the lectures. I am so happy he 
challenged me.” Another student in the same class added that “When Dr. Boulton challenged the 
class to think of  a few ideas that would further impact the style of  documentary. That really 
pushed me to actually look up what the differences were. Though he not only challenged us but 
he would actually play a game with us to see if  we did the reading. It seriously helped me because 
it was not only fun but it got the class involved, and everyone loved it” (FA14 COM 300). Finally, 
in Communication and Cultural Studies, a writing intensive course, one of  the students wrote “I 
was challenged to look at the deeper meaning of  key terms and how I can relate them to my life 
which allowed me to understand them even more clearly” and another said that “this was my 
favorite class this semester, as there have been few that I've taken at UT that really challenge why 
we value the things we do in life” (SP15 COM 443). 

I also asked some of  my former students to reflect on their experiences with me in the 
classroom. I’ve included all 22 perspectives in the Qualitative Data Addendum, but will now 
excerpt a few of  their responses. Again, challenge was a common theme. For instance, Kathryn 
Thompson wrote that “I’ve never had a professor grade my papers so fiercely. I actually received 
my first ‘D’ since high school in his class. I was not happy about it at all…I approached him after 
class and he gave me the ‘here's what you need to do better in the class’ and ‘here's how to 
become a better writer’…Dr. Boulton challenged me to become the best version of  myself  in 
every paper I wrote, class discussion, and public speaking assignment.” Eric Langhoff  wrote that 
“working with Dr. Boulton in many capacities was without a doubt the highlight of  my 
experience at UT…his mentorship and hands-on approach gave me opportunities no other 
professor would have provided, and enabled me to participate in real-world activities that gave me 
the ideal experience and toolkit to be successful long after graduation.” For Anuoluwapo 
Bamidele, “Dr. Boulton’s grading criteria was very thorough and to do well on an assignment you 
needed to really pay attention to details and make sure you hit all of  the requirements…he kept 
encouraging and pushing us to improve our stories, even when we thought they had gotten as 
good as they possible could.” Chris Grisby remembered how “we spent months and months 
critiquing, analyzing, and creating a website that eventually helped me land my first job in a media 
market college students typically wouldn't start in.” Dimitra Nikiforides wrote that “in each class I 
had with Dr. Boulton, Scriptwriting for Motion Pictures, Studio Television, and Documentary 
Abroad in Morocco, I had to go out of  my comfort zone to have a positive outcome” and that 
“the way in which Dr. Boulton taught his classes has helped me be confident in the things I 
produce, understand & appreciate constructive criticism, work better with people in a group 
setting, and master the skills I need to one day direct my own shows or movies.” Angel Rivera 
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said that “every time we thought we were satisfied with something, Dr. Boulton questioned us 
and pushed us to continue to strive for the best.” Kapri Walker wrote that “Dr. Boulton always 
one upped me…making me think even further and opening my eyes to things I nor my 
classmates would have ever even thought of  ” and Steffan Siebel-Cortopassi said “Dr. Boulton is 
someone that I admired and strived to impress which pushed me to participate at the fullest of  
my potential whether being a presentation, in my writing, or documentary filmmaking.” 

SERVICE/STUDENT INVOLVEMENT 

Department 
When I arrived at UT, the television studio was using out-of-date standard definition (SD) 

analogue equipment. This meant that student TV productions had an aspect ratio of  4:3 and were 
being recorded onto videotape. My department chair asked me to devise a plan to update the 
studio to the more current high-definition (HD) digital standard of  1080p and 16:9, but when the 
initial vendor quote came in at over $300,000, I took over the planning and design process in 
order to seek out a more creative and affordable solution. I began by assessing the current state/
future possibilities of  the TV curriculum, then surveyed peer institutions, sought advice from off-
campus colleagues, consulted with on-campus stakeholders, and gathered input from interested 
students. After careful deliberation, I created a more streamlined set up that would not only allow 
the TV Control room to double as a small, self-contained green-screen-enabled HD television 
production studio, but would also come in at only $38,000 (under 13% of  the initial estimate). 
Once the plan was approved, I stayed actively involved at every stage of  the process—
shepherding the project through several rounds of  drafts, consultations, revisions, purchasing, 
floor plans, blueprints, and installations. This investment of  continuous time and attention 
allowed me to effectively collaborate with Media Services, catch and correct construction 
mistakes, and take advantage of   unexpected, last minute savings to acquire additional equipment 
without going over budget. I also intervened to ensure that a flatscreen monitor be installed inside 
TV Control to serve as both a teaching tool and potential set element for student productions. 
The curricular improvements were immediate: the combined TV Control/Studio space allowed 
me to teach the entire production process in one room; the new cameras let students learn how to 
set the iris using false color and sharpen the image with focus peaking; the patch bay enabled the 
class to record a live band and provide musical accompaniment for singing, dancing, and rapping 
performances; and the new iMac replaced the dated templates of  the old character generator so 
that students could create their own, original lower-thirds in Photoshop and Powerpoint. 
Moreover, the end result of  the Studio TV update was a dramatic change. 

University of  Tampa Television (UTTV) was revived, after a long dormancy, as a student 
club back in the Fall of  2012. As you can see in this early promo, the effort was driven by a very 
committed core of  students that came together every week to produce the UTTV Campus Weekly 
news show. Unfortunately, most of  that core group graduated the following Spring and 
membership had shrunk when I became UTTV’s faculty advisor in the Fall of  2013. For the next 
year or so, I hung back and let the students try to find their footing. The remaining club members 
experimented with a variety of  formats including campus tours, sports, theatre, politics, and even 
video game reviews but members dropping out continued to undermine the club’s ability to meet 
a steady production schedule. Moreover, it eventually became clear that, in order to survive, the 
club would need to provide more incentive to motivate students to stay committed both to the 
club and to completing their shows. This is when I changed the logo and developed the COM 
236: UTTV Practicum course so that students could earn credit for producing a show while also 
getting more faculty oversight. This resulted in a Fall 2015 season with a whole new slate of  
shows: Ambush (person-on-the-street interviews) Style Guide (fashion), Dorm Gourmet 
(cooking) Sketch Comedy, and Make-up Tutorials. The Spring 2016 season produced many 
different short-form comedies in the hopes of  producing viral content. However, view counts 
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remained low so I made two additional changes for the following year. First, I wrote and 
submitted a stipend proposal to help attract talented students to apply for UTTV leadership 
positions and create more financial parity with other student media organizations such as the 
Minaret and Neon. Second, realizing that UTTV lacked a clear identity/purpose, I decided to 
move away from the variety show format and return to the club’s roots in producing news 
programming. In that spirit, I conceived, sourced, purchased, and assembled 14 lightweight and 
professional smart phone production kits (at a combined cost of  $7,000) in support of  rebranding 
UTTV as Spartan News—a student television channel dedicated to using mobile devices to see, 
shoot, and share campus news. The stipend proposal was successful, Fallon Fischer was hired as 
the Director of  Production, and the Fall 2016 season reported on UT’s Intersquad swim team, 
Casino Night, Uber, housing, cybersecurity, and UT’s first African Homecoming Queen. The 
Spring 2017 season added a new title sequence and featured field packages on intramural sports, 
the new Recreation Center, Bike UT, parking, UT’s baseball team, construction, school spirit, 
campus security, Party in the Park, and Relay for Life. 

College, University, and Discipline 
In 2015, I participated in Let’s Talk Equality, an interdepartmental initiative by a group 

of  University of  Tampa professors (from English, Communication, and Speech, Theatre and 
Dance) meant to engage students in conversations about privilege, bias and social justice (UT 
article). For this project, and in light of  a recent threat to marriage equality in Florida, public 
speaking students were challenged to explore how they would feel if  one of  the privileges they 
cherish most was threatened. After a discussion on the need for rhetorical sensitivity and 
empathy towards the diverse audience they will be speaking to in their future careers, students 
shared their personal thoughts and experiences related to understanding how privilege or - lack 
thereof  - shaped their lives. I shot and edited Speaking Privilege, a short montage of  highlights 
from their speeches. Then, in the Spring of  2016 and 2017, I worked with Prof. David Wheeler, 
who was at that time part of  the English department faculty, to co-host the first and second 
annual NonFiction Media Festival in Falk Theatre featuring the best work of  our broadcast 
journalism, television production, and documentary students. 

In 2016/17, I served as Chair of  the Internship Committee and during that year I led an 
effort to revise the 2014 Internship Faculty Staff  Handbook. I collapsed some sections, removed 
redundancies, corrected out-of-date information, and reordered some of  the content in the 
interest of  a more efficient, readable, and logical flow. I also added an Executive Summary, Release 
of  Liability & Hold Harmless Agreement, and the example of  my online internship guide as 
appendices along with a supplemental Best Practices document. The resulting Internship Policies, 
Procedures and Guidelines Manual was then distributed to all of  the Internship Coordinators 
along with the Provost and college Deans. Other accomplishments of  the committee are laid out 
in the Year-End Report to the Faculty Senate and fellow committee members Mark Colvenbach 
and Dean Koutroumanis have also written letters on my behalf   that further describe my role on 
the committee. I also served as chair of  the Student Media Committee from 2015-17 and helped 
UTTV and Respond: Journal of  Undergraduate Research and Scholarship gain shared office space 
through a collaborative agreement with The Minaret and NEON, facilitated video equipment 
sharing between UTTV and the Minaret’s multi-media department, designed a streamlined 
interviewing process to expedite leadership selection, and updated the committee’s bylaws to 
include Respond, provide more opportunities for students by reducing terms to one semester, and 
align the application/interview process and policies with current practices. I have posted minutes, 
announcements, and recommendation letters from Tim Harding and Stephanie Russell Krebs to 
provide more context for my leadership of  this committee. I have also provided service to the 
University by helping interview scholarship applicants and hire a new Associate Director for the 
Honors Committee, making Open House presentations and hosting in-class prospective student 
visits, co-facilitating self-defense workshops for UT students, and serving on the Honors 
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Committee (2013/14), Academic Standards Committee UT (2014/15), Film and Media Arts 
Tenure Line Search Committee (2015), and Multimedia Journalism Tenure Line Search Committee 
(2015). 

Since coming to UT, I have delivered three Honors Symposiums: Kony 2012: How the 
White, Western Savior Complex Went Viral, Documentary Abroad: Social Justice Communication 
in Ecuador, and Social Justice Communication in Morocco. I worked closely with Dr. Friesen and 
Dr. Arvan from Sociology on an interdepartmental effort to bring documentary filmmakers Amy 
Benson and Scott Squire to campus on April 22nd, 2017 to screen and discuss their award-
winning 2015 feature documentary, Drawing the Tiger and to deliver a keynote at UT’s Annual 
Human Rights Day Conference. In addition, I organized a panel of  my students to discuss how 
their experience in Morocco related to the Human Rights Day conference theme of  “Migration, 
Immigration, and Refugee Rights.” I have taken students to the Butler Undergraduate Research 
Conference and sent students to present their film in an academic context at the University of  
North Carolina Wilmington’s Visions Film Fest & Conference. In addition, I have also remained 
active in my own field by attending academic meetings and peer reviewing submissions to 
journals such as Popular Communication, Sexualities (.69 Impact Factor), and Porn Studies along 
with conferences such as the Critical and Cultural Studies Division of  the National 
Communication Association (NCA) and the Popular Communication Division of  the 
International Communication Association (ICA), which awarded me Best Reviewer of  2013. 

Community 
My service and student involvement has also extended off  campus and out into the wider 

Tampa Bay community. In 2014, I began curating and facilitating DocNight, a free documentary 
film and discussion series at The Portico in downtown Tampa. The series is ongoing and, to date, 
we’ve shown and discussed 28 films on social justice topics such as prison reform, human 
trafficking, homelessness, global warming, homophobia, and bullying. Justin LaRosa directs the 
Portico and has written a letter in support of  my tenure application that explains how the 
DocNight film series has helped create community change. Also in 2014, I was invited to give a 
Diversity Lecture as part of  a series sponsored by the Office of  Diversity, Inclusion, and Equal 
Opportunity at the University of  Florida. My presentation, entitled, Add Color: How Diversity 
Triumphalism in Sports, Entertainment, and Advertising Support the White Savior Complex, drew 
on Hollywood films, professional sports, and advertising to critique how traditional narratives of  
white-led race integration through assimilation celebrate, and thereby reinforce, white power. USF 
invited me back the following year to participate on a Diversity in the Media panel and screen my 
film Not Just a Game at their 12th Annual Diversity Summit. In 2015, I donated my time to the 
production of  Epic Chef  Showdown, a fundraiser for Feeding Tampa Bay. Then, after two years 
of  volunteering on a weekly basis for the Trinity Cafe, I wrote a letter that helped Program 
Director Cindy Davis win Florida’s “Public Citizen of  the Year”—an award given by the National 
Association of  Social Workers to an individual who exemplifies the values and ethics of  a social 
worker. In 2017, the Council on American Islamic Relations invited me to participate in a Media 
Brunch at the CAIR- Florida Office to discuss topics such as Islam in the media, issues impacting 
the American-Muslim community, Trump's Executive Orders, etc. with local clergy and reporters. 
Later that year, the Florida Holocaust Museum invited me to speak after a free public screening of  
Paragraph 175, a documentary on Nazi persecution of  homosexuals. 

SCHOLARSHIP 
In late 2012, at the end of  my first semester at UT, my Dean encouraged me to build “a 

pipeline” and “steady record of  publication” in preparation for tenure. I responded to this by 
publishing The Ghosts of  Mad Men: Race and Gender Inequality Inside American Advertising 
Agencies in the following year as a chapter in The Routledge Companion to Advertising and 
Consumer Culture. The chapter argues that the AMC drama Mad Men, set in the 1960’s, helps 
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explain how the twin specters of  sexism and racism continue to haunt the labor force within 
advertising as tacit rules still allow hiring on the basis "fit," familiarity, and even friendship thus 
enabling the systematic reproduction of  white male privilege. By the time I reached the pre-
tenure stage, I already had two other book chapters forthcoming in 2015. The first, In Defense 
of  “Slacktivism”: How KONY 2012 Got the Whole World to Watch, which appeared in Debates 
for a Digital Age: The Good, the Bad, and the Ugly of  our Online World, a two-volume 
anthology published through Praeger/ABC-CLIO, argues that the record-breaking viral video 
KONY 2012, despite it’s mistakes and problematic racial politics, also achieved something 
important by making human rights cool; the campaign used inspiration/aspiration, a glimpse of  
the future, and the lure of  friendship to attract young, white Western support for a distant cause. 
The second chapter, Antiporn Agendas: Feminism, Internet Filtering, and Religious Strategies, 
which appeared in New Views on Pornography: Sexuality, Politics, and the Law, also published 
through Praeger/ABC- CLIO, observes how Internet pornography is a highly contested text 
opposed from a variety of  activist standpoints ranging from second-wave feminists to 
opportunistic politicians and religious conservatives. I conclude that this collusion has led 
governments to pursue policies that would quarantine adult content online while inspiring 
evangelical churches to embrace more sex-positive language as a rhetorical strategy to attract 
attention while both acknowledging and containing the desires of  their (mostly male) 
congregants. 

During my pre-tenure review, my Dean noted that my level of  scholarship was 
“satisfactory and commendable” and that my research both related to areas where I teach upper 
level courses and also struck a “balance between formal scholarship and community 
engagement.” The College Tenure and Promotion Committee commended my critical analysis 
of  the intersections of  media, race, and gender, but requested more information about the 
process of  peer review for my presented and published work. In response, I have augmented my 
tenure dossier with Peer Reviews of  My Publications While at UT. Within this folder, I have 
included reviews of  my work and my responses along with correspondence with some of  the 
editors, collated, whenever possible, in chronological order. Each document is named after the 
journal or book where my respective article or chapter appeared with the exception of  my 
submission to Critical Studies in Media Communication (CSMC) that was reviewed multiple 
times, but ultimately rejected. I include CSMC because this step was part of  an overall revision 
process that eventually led to a peer reviewed publication in TripleC. I hope these reviews will 
convey both the depth and rigor of  my revision processes as well as my accountability to other 
specialists within my given fields of  inquiry. I have also attempted to make my scholarship more 
easily accessible to the Tenure and Promotion Committees by creating 1) a Publication 
Summaries document which includes links to each of  my Selected Works Digital Repository, the 
abstract of  every argument, and descriptions of  the significance and impact of  the journals or 
books where each publication appeared; 2) folders with samples of  my conference presentations 
at the National Communication Association (NCA) Convention and the International 
Communication Association (ICA) Conference; 3) two compilation documents that include 
abstracts of  my conference presentations at both NCA and ICA along with the context of  each 
panel and relevant acceptance rate percentages. 

Since my pre-tenure review, I have published one book chapter and three solo-authored 
and double-blind peer-reviewed journal articles. Fight for Your Copyrights: Mashups, Fair Use, 
and the Future of  Freedom, published in 2015 in Media Education for a Digital Generation, 
argues that the draconian corporate copyright permissions regimes of  music company lawyers 
blocking mashups on YouTube and journal publishers restricting their authors’ academic 
freedom together violate our legal right to exercise the fair use of  copyrighted material as we 
analyze, critique, and remix culture. Under the Cloak of  Whiteness: A Circuit of  Culture Analysis 
of  Opportunity Hoarding & Colour- blind Racism Inside US Advertising Internship Programs, 
published in 2015 in tripleC: Communication, Capitalism & Critique, argues that efforts to 
diversify advertising through internship-based affirmative action programs are ultimately 
undermined and overwhelmed by the more widespread systems of  white privilege whereby 
agency executives and powerful clients bypass the application process and directly place personal 
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friends and relatives into highly sought after internship slots. Black Identities Inside Advertising: 
Race Inequality, Code Switching, and Stereotype Threat, published in 2016 in Howard Journal of  
Communications, draws on theories of  code switching and stereotype threat to argue that black 
interns’ supposed race-based affiliations conceal deeper anxieties of  cultural belonging marked 
by fissures of  class and language that trigger self-monitoring and thus undermine retention and 
advancement in the advertising field. Confessions of  a Media Literacy Scholar-Practitioner: Job 
Market Advantages, Research Agenda Challenges, and Theory-Driven Production, published in 
2016 in the Journal of  Media Literacy Education, considers how higher education’s move 
towards more vocational experiential learning has implications for media literacy educators' 
career options, scholarly identities, and teaching strategies. This body of  work has been both 
challenging and rewarding for me as a scholar and, according to Distinguished Professor of  
Sociology Joe Feagin and Associate Professor of  Advertising Peggy Kreshel, has had a notable 
impact on the field. 

While my chapters and journal articles all coalesce around my ongoing research interests in 
media activism and social justice, should I be granted tenure, I plan to move away from the 
written essay and towards research creation through documentary film and the emerging field of  
videographic criticism. For instance, my current research project is Life After Life, a documentary 
about an intergenerational dance project that challenges stereotypes around race, age, and ability. 
To date, this film has gone through three stages of  development (which I elaborate in more detail 
here) and I hope to have the project ready to submit to festivals and other venues of  peer review 
in 2019. In the meantime, I have asked my friends and accomplished documentary filmmakers 
Scott Squire and Amy Benson to view my latest cut of  Life After Life and comment on it’s 
potential as well as my own background and longterm viability as a documentary filmmaker. 
Please see their letter here. Videographic criticism also offers a promising platform for my 
intellectual work that combines my background in creative media practice with my doctoral 
training in critical media studies. In 2014, Cinema Journal (one of  the top journals in media 
studies with an acceptance rate of  around 15 percent) launched [in]Transition – a collaboration 
with MediaCommons and the first peer-reviewed academic journal of  videographic film and 
moving image studies. The following year, [in]Transition was awarded the 2015 Anne Friedberg 
Innovative Scholarship Award of  Distinction by the Society for Cinema and Media Studies, the 
leading scholarly organization in the United States dedicated to the study of  film, television, 
video, and new media. In 2016, these developments culminated in the publication of  The 
Videographic Essay – Criticism in Sound & Image by Jason Mittell, author of  several books on 
television studies, and Christian Keathley, professor of  Film & Media Culture at Middlebury 
College, thus signaling that the video essay is increasingly accepted as a valid mode of  scholarship 
through peer review, selectivity, and other mechanisms of  measuring levels of  both intellectual 
contribution and analytical rigor. 
 Videographic criticism presents an exciting opportunity for me to grow as a scholar and 
teacher. Indeed, it would be a natural continuation and extension of  a trajectory that I began back 
in graduate school. My first foray into using sound and image to help convey an argument was in 
2006 when I used video editing technology to condense an hour-long guest lecture on the Hero’s 
Journey in Hollywood films into Mythical Structure in The Lord of  the Rings, an 11 minute case 
study tutorial that uses title graphics to clarify concepts and music cues to dramatize the 
emotional stakes at various steps of  the journey. A few years later, I uploaded the same video with 
Spanish subtitles and Los Arquetipos Jungianos del Señor de los Anillos has now been viewed 
over six thousand times. Struck by how the video medium seemed to offer new tools for 
argumentation and visual evidence in addition to a mechanism to make my analyses more 
accessible to a wider audience, I continued to produce short video essays such as Trophy Children 
Don’t Smile, Porn and Me(n), The Mother’s Gaze, and Rebranding Diversity. On the whole, these 
videos were relatively primitive in their approach since the visual aspect was largely based on an 
adaptation of  my original powerpoint synced with an audio recording of  the presentation I had 
given either as either an in- class lecture or paper presentation at an academic conference. After 
arriving at UT, I began to engage with more experimental forms of  scholarly communication, 
presenting on two “research creation” panels by performing “critical karaoke” at the   99
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International Communication Association (ICA) Conference in 2015 and Society for Media and 
Cinema Studies (SCMS) Conference in 2017. The concept of  critical karaoke was first introduced 
as an alternative to the well-worn conventions of  academic address in public (the conference 
paper) that claim authority through precision, dispassion, specialization, and argument while 
drawing a bright line between rationale and affective ways of  knowing. Critical karaoke 
acknowledges that media is always a subjective and often emotional experience for audiences 
(including researchers) and thus seeks greater engagement with, rather than intellectual distance 
from, the object of  study. So, instead of  simply talking, critical karaoke presenters were tasked 
with discussing a song as it played in the background and were only allowed to speak for the 
precise duration of  the song. The performativity of  the form was not only meant to be fun, 
concise, and engaging for the audience (thus preserving some of  what drew attention to the 
object in the first place) but was also intended to provide a more integrative format that allowed 
the critic to reference particular moments of  aural evidence at the moment they were discussing 
it. This simultaneity of  object and analysis, of  the juxtaposition of  media text and rhetorical 
argument, is also the aim of  the videographic essay as it seeks to not only say but also show 
through the compilation of  visual evidence and the re-signification of  cultural material through 
speech, gestures, sound, image, editing, rhythm, and other creative moves designed to more 
effectively communicate both emotional and analytic meanings. Going forward, I plan to make 
the video essay an assignment in my Mass Media & Society (COM 224) course in the Fall of  2017 
and, as the ubiquity of  smart phones makes digital video cameras more universally accessible, I 
hope to incorporate this mode of  student expression and argumentation as a normal part of  my 
studies courses. 

CONCLUSION 
The reasons I applied to UT back in 2011 are still relevant today. I work in a department 

that supports my creative and critical commitments to social justice and within a university that 
values my experiential learning approach to teaching. I am confident that, should I be granted 
tenure as an Associate Professor of  Communication at the University of  Tampa, my teaching, 
service, and scholarship will continue to grow and make meaningful contributions to the 
intellectual life of  my students, the institutional work of  my colleagues, and the development of  
new genres of  analysis and production in the field of  communication and media studies.
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